























Figure 13. Long term impact of Better Together on their career (n = 138).
!

Almost half of the survey respondents (n = 63, 45%) often sought new leadership roles after Better
Togetherand a few (n = 13, 9%) always sought new leadership roles after Better Together. Followed by
respondents seeking new leadership roles somewhat following Better Together (n = 30, 22%) and respondents
seeking leadership roles at a neutral rate (n = 25, 18%). Only 6% (n = 8, 6%) of respondents did not at all

pursue leadership roles following Better Together.
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Pursuing New Leadership Opportunities
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Figure 9. After Better Together, to what extent did participants pursue new leadership (n = 139).

Respondents were asked to identify the ways in which they participated in Better Together, which for
some respondents may have been more than one role. A comparison was then made between each role and the
percentage of individuals within those roles who indicated that they gained new leadership positions after
Better Together. The most selected role was Facilitator for Edcamp breakout sessions (n = 56), followed by
EdTalk speaker (n = 44), Better Together Attendee (n = 27), Speaker at CA Teachers Summit (n = 14), Local

Planning Committee member (n = 6), Teacher Advisory Committee (n = 4), and New Teacher Center (NTC)
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Facilitator (n = 1). The role with the most respondents indicating they gained a new leadership role after Better
Together was Speaker at CA Teachers Summit (n = 12, 86%), followed by EdTalk Speaker (n = 35, 80%),
Edcamp Facilitator (n = 45, 80%), Teacher Advisory Committee member (n = 3, 75%), Local Planning
Committee (n = 5, 83%), and Better Together Attendee (n = 16, 59%). Despite NTC Facilitator reporting 100%,

the survey respondent population only had 1 indivudal reported as a NTC Facilitator.

Respondents Who Gained New Leadership
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Figure 15. Respondents who gained new leadership (n = 152).

More respondents held leadership roles (n = 120) prior to Better Together than those who did not
hold leadership roles prior to Better Together (n = 28). More returning leaders (n = 94, 78%) gained new
leadership positions than returning leaders who did not (n=26, 22%). In addition, almost half of respondents
who had not held previous leadership positions (n = 22, 46%) gained leadership roles following Better

Together.
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Assumed New Leadership Roles After Better Together
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Figure 10. Assumed new leadership roles (n = 168).
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In support of this inference, a correlational analysis indicated a significant positive correlation (p=.002)

between short-term impact (M = 2.17, SD = 1.03) and the pursuit of new leadership opportunities since Better

Together (M = 2.69, SD = 1.09; Table 3). This suggests that the larger the short-term impact on respondents,

the more likely they are to pursue leadership opportunities following Better Together. Overall, Better Together

has a robust short-term impact on professionals’ leadership roles.
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Variables 3 4

1. Towhat degree did the Better 258**
Together Events impact you as a
teacher leader in the short term?

2. Towhat degree have you pursued 258**
new leadership opportunities since
the Better Together Event?

*p < 05. **p < .01. **p < 001.

Table 4. Correlation Statistics (n = 139).

Leading where you are.

The concept of “leading where you are” acknowledges the impact and influence classroom teacher
leaders can have in their schools, communities, and districts. Several respondents did not ascribe to the idea
that leaving the classroom is paramount to leadership; rather, they believed that classroom instruction equated
to leadership. After attending Better Together, teachers were inspired to remain in the classroom to serve as
support to their colleagues. As teacher leaders, they also impacted student learning and success by creating
college-going cultures at their school sites, leading professional learning programs and presenting innovative
approaches to student teaching and assessment through their districts and social media platforms. As their
networks expanded, they recognized the statewide and national influence to improve the teacher-workforce
through a continuous exchange of information. These examples diverge from traditional views of leadership,
which is often centralized within school district offices. The concept of leading from where you are, provides an

opportunity for teachers to have a platform to engage and guide other educators within their respective
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expertise. One respondent, a career changer, began teaching at 32 years old. On entering the classroom, she

immediately understood the impact teacher leaders have:

"But | think being involved in Better Together helped me realize that idea of leading where you are.
And at this point, there's no way for me to go back to get my master's degree to become an
administrator or some other type of job - wouldn't make any sense. It wouldn't pay for itself really. And
50, this really helped me realize that you can lead where you are, and be a teacher leader, while still
have positive impact on schools and on what we offer students.”

Another respondent, who self-identified as being born in another country, did not perceive classroom

teachers as leaders. However, after attending Better Together she became aware of her influence and capacity to

lead:

"And speaking | speak English as my second language. | think I'm brave enough to promote, into, and
to show the teachers that there is the opportunity for change and to be a better, better teacher-a better
leader in the classroom. | think | am a strong leader in the classroom. And my coworkers see me they
see me as a leader. Yeah, but a lot of the things that | have gained from conferences like Better
Together is they have helped me to build my leadership and not to be afraid to be who | am and to
express myself. | feel happy with what | have, but | know there is more room to grow."

Similarly, another respondent did not perceive himself as a leader, “Before BT, I did not see myself as a

teacher leader. I didn't know | had the skill set and disposition. Now, | am capable, and there is a purpose for

those spaces. Purposeful for self and for students.” The perception of teachers seeing themselves as leaders and

the need to advocate for students became clear.
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Supporting teacher leaders as student advocates.

For several participants, it was their first time speaking in front of large audiences, while other
attendees perceived themselves as leaders for the first time. Both experiences led to a greater resolve to
support, and in some instances, advocate for students at the school site and district level. For example, one
respondent discussed her experience attending a session where they discussed Senate Bill 48 or the Fair,
Accurate, Inclusive, and Respectful Education Act. The respondent collaborated with a university professor and
community representative to learn what her district could do to ensure that the contributions of various
racial/ethnic, cultural, gender, and non-gendered based groups were present in their California and United
States history curricula.

One respondent articulated that, though she had enough classroom supplies, she realized her peers
had limited resources to work with. As a result, she spent time collaborating with these individuals to determine
how they do more with less. Another respondent shared how very few of her colleagues attended the Better
Together Summit. Remembering the impact the Summit had on her and her classroom environment, she
engaged in conversations with her school site and district on how she could encourage them to attend.
Serving as a featured speaker or sharing in small groups.

Based on the responses, two components impacted Better Together presenters: voice and validation.
Many of the respondents expressed that they rarely, if ever, had a chance to speak in front of a broad audience
orto engage in meaningful discussions with small groups (beyond their school site). The opportunity to share
their expertise resulted in empowerment for both the presenters and the audience. As discussed earlier in the

report, one teacher was inspired while attending one of the seminars. Other educators validated him, and
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consequently, he began to share ideas with his colleagues. Eventually, he mobilized efforts to provide more
college-going opportunities for their students. Several other respondents had similar experiences. For example,
one of the site-based keynote speakers discussed how serving as a keynote speaker empowered her to engage
the district in discussions to replicate the Better Together model for teachers. The roundtable sessions,

"solidified what you understood to be some challenges statewide and across to actually across the country.”

Teacher Confidence and a Renewed Sense of Passion

Participants shared how Better Together provided a safe access space for multiple voices to speak,
learn, and support teacher leadership. As discussed earlier in the report, some participants were able to present
before a large audience for the first time, while others shared how collaborating with other teachers empowered
them to embrace being a teacher leader. There were several respondents who shared how they were confident
to change their instructional practices and relinquish their power to allow students to take ownership of their
learning. Through collaboration, teachers gained the confidence to engage and replicate the Better Together
experience in their districts and school sites, explicitly using the Edcamp framework in professional learning
opportunities.

Another participant mentioned how their self-confidence increased in reference to their capabilities to
serve as a teacher leader. She wrote, "I felt like [Better Together] has given me a little self-confidence in the
sense that | can [be] more equipped to be able to handle those struggles, and | know that other people are
going through the same types of issues as well." The solution for many of their struggles was creating a sense of
solidarity with other participants, “...listening to teacher concerns, listening to challenges they face, the same

kinds of things you will hear up and down the state and from coast to coast. And so that was helpful to learn that
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when we are challenged and when we're looking for help and support, it's often in the same kind of six areas.
And that helped clarify my mission and what | bring back to work was how to have really strong responses."
More than just sharing their struggles, the participants created a sense of community that impacted the
community, "feeling the comfort that teachers across the state are really giving it everything we have so that we
can create a classroom environment, culture [so] that all students can find success." It was important that these
teachers felt empowered and valued.

Consequently, their passion to teach and reengage the work of education was reignited. One
responded commented, "But overall, in general, | just remember the whole event being geared toward and just
reminding us as professionals in education why we do what we do. So | went back with a new passion and a
renewed and desire to do what's best for kids. So | think that was important."

Networking

One of the most often reported outcomes for Better Together was that of networking. Participants
described their excitement of being part of a statewide community of teachers organizing on behalf of the
profession and those they serve. Almost all participants at some point mentioned networking opportunities as a
motivator for participating and returning to Better Together Summits. Teachers across the state recognized the
power and value of networking both in person and using social media platforms. Several participants indicated
they were able to expand their networks as a result of creating content specific platforms on Twitter. New ideas,
exchange of information, critiquing of lesson plans, and recruiting other teacher to attend Better Together also

occurred through Twitter.
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Many teachers reported learning of other conferences and events through the Better Together
community. For almost all participants, networking led to an expansion of their perspectives. Participants
reported no longer feeling isolated or working in silos. Additionally, the impact of Better Together events grew
exponentially as a result of expanded professional networks. When teachers returned to their school sites, many
invited their peers to participate in the Better Together community.

Teachers living in rural communities found the networking opportunities profoundly helpful. They felt a
stronger sense of community and professional connections. These teachers shared how limited professional
learning opportunities were in their small communities and schools. Additionally, teachers, at all levels, raised
concerns about limited funding for professional learning. To this end, teachers collectively were disappointed
and concerned that Better Together was not offered after 2018.

Social media as a platform to engage other teachers.

Respondent shared social media created a platform to share instructional resources such as lesson
plans and discussion boards. It was also a source of ongoing communication between Better Together
participants throughout California. It served as a means to expand their networks, and a method to gain access
to Better Together resources beyond their respective regions. The preferred social media platform for
respondents was Twitter, which opened both (a) lines of communication within the Better Together networks in
California and (b) discussion and discourse throughout the nation. One respondent shared that he became
familiar with Better Together because of the Twitter feeds on his timeline. One participant described new

learning:
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| saw some of my colleagues posting pictures of their boards [discussion boards] to social media. And it

was like, "Oh, yeah, that is not the kind of topic that we're bringing up around here. This is completely

different.” But in that way, | think it really did help to meet the needs of people who were there that
day.
Summary

In alignment with the literature, Better Together filled a void in professional learning opportunities for
attendees. For many participants, they were able to develop meaningful and sustained relationships with other
educators. In doing so, their lesson plans and instructional practices have changed to include more technology,
innovation, and student-centered learning opportunities. Further, participants were privy to a diverse array of
teachers—some who had minimal resources to support their students, while others had enough to engage their
students effectively. Collectively, they resolved to do more with less, ultimately developing greater solidarity
and professional learning networks beyond the scope of Better Together.

Several teachers felt they could be vulnerable and share their challenges associated with teaching, e.g.,
classroom management and math instruction. As participants attended Better Together, they grew in
confidence and were inspired to lead. Through Better Together, teachers became teacher leaders and adapted
the mantra to "lead from where you are." It was an opportunity of affirmation and for some a resolve to remain
in the classroom. By being together, they grew in passion and confidence to not only teach, but also support
one another, contribute to professional growth opportunities in their schools and districts, and to develop

platforms online to advance and share their work with other teachers.
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The network grew exponentially, beginning first on campus at California colleges and universities
hosting the Summit, expanded statewide via Twitter, and extended beyond California to other unconferences
and networks.. There was a consensus that opportunities such as Better Together are needed to support,
empower, and sustain the teacher workforce. The resources shared were also valuable. The insight gleaned from
one another enhanced pedagogical practices, and the opportunity to come together on an annual basis before

the start of the school year is too important to abandon.
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Research Question 2. What were the outcomes of Better Together: California Teachers Summit
on students, peers, schools, and districts?

Respondents were asked to report areas of education in which they have seen a change due to Better
Together. Respondents had the option of selecting more than one response. The largest effect of Better Together

was on students (n = 111, 27%) followed by peers (n = 110, 26%), schools (n = 102, 24%), and their districts (n

= 95,23%).
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Figure 4. The effect of participating in and learning from Better Together (n = 172).
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Impact on Students

Educators returned from Better Together with innovative teaching styles that changed the way they
taught. They took the ideas, methods, and techniques they learned at Better Together and implemented them
into their classrooms. This led to increased student success, improved classroom environments, and better
connections with students. Notably, as educators deepened their connections with students; they became more
empathetic of their student's struggles. For example, teacher leaders attempted to change their pedagogical

style to better suit their students with disabilities.

Impact on Peers

When asked to share how Better Together impacted their peers, respondents stated that one primary
impact was the sharing of pedagogical practices. One respondent said “l was able to share tools and strategies
that | learned...from my fellow participants with my teacher peers”. This demonstrates that Better Together
allowed educators to share their learnings with their peers and help further develop a culture of continual
learning. In addition to sharing practices, educators also demonstrated teacher leadership by implementing
Edcamp-like models at their school sites. A respondent shared how they used their experiences from Better
Together to build collaborative structures around professional development, stating: "l was able to learn how to
facilitate dialogues around teacher professional development with veteran teachers”. One educator took the
lead in bringing more people to Better Together stating “As a first year participantin 2016, | organized a group
from my site, which included the assistant principal in charge of PD, to attend”. Once educators better

understood their role as teacher leaders, they utilized their agency to work as collective advocates for students.
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One response was that Better Together “reminded me of my role as their advocate”. Respondents shared how
they could use their work and learnings from Better Together to better serve students stating “l am able to draw
attention to the details that can be overlooked by others in a professional way by citing research and am able to

recommend alternative strategies that could be helpful to students and families".

When asked if they had implemented their learnings from the Better Together professional

development, a significant amount of respondents reported "yes" (n=65, 40%).

No:
60%

Yes:
40%

Implementing Better
Together Professional
Development

Figure 17. Replicating Better Together professional learning in their school district (n = 162).

Analysis of the Impact of the Better Together: California Teachers Summit 62



Nearly a quarter of participants (n = 34, 24%) stated Better Together increased their view of the
importance of teacher networks by a great deal. While (n = 31, 22%) stated it changed their views by a
moderate amount. A similar amount of respondents (n = 30, 22%) either stated Better Together did not change
their views of teacher networks at all, or their views remained neutral (n = 30, 22%). Lastly, 10%, (n = 14)

thought it somewhat changed their views of teacher networking.

Importance of Teacher Networking Since Better Together
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Figure 3. Importance of teacher networking since Better Together (n= 139).
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Impact on School

After Better Together, educators took on leadership roles with their schools to create the change they
wanted to see. For example, educators implemented Edcamp-like models into their school's professional
development because they believed it would be more effective than traditional professional development.
Additionally, respondents continued the culture of sharing by collaborating and sharing ideas with their
colleagues. Specifically, educators who attended better together shared the skills, methods, and techniques
they learned at Better Together with those who did not attend Better Together. After these changes were
enacted, respondents noticed student academic growth and an improvement in school climate. As one
respondent said "As a result of the improved collaboration, our school's math scores improved immensely.”
Another respondent elaborated on school climate: "It [Better Together] helped me bring no place for hate to my

school has had a positive impact on school climate and disrupting bias."

Impact on District

When asked what impact they saw on their district, many respondents were skeptical that there would
be any impact. Thirty-three respondents saw no district level change. In addition, some respondents stated that
their district was not supportive of better Together, stating “I'm disappointed that our district didn't allow
teachers to attend Better Together instead of the district run PD...Unfortunately, the district did not recognize
Better Together as another viable PD fulfillment option”. However, there was some positive impact on the
district level as seen by the change in professional development. One respondent shared that Better Together
"...provided a new lense [sic] to my district of how pd [sic] can be designed by teachers and for teachers”. One

respondent reported an implementation of collaborative professional development, sharing "We are
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