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Introduction
On July 31, 2015, nearly 15,000 California teachers came together for an unprecedented day of learning at 33
college and university campuses across the state. The organizers included representatives from the Association of
Independent California Colleges and Universities (AICCU), the California State University (CSU) system, and New
Teacher Center (NTC). This coalition hosted the Summit to celebrate teachers, build powerful networks of peers, and
best practices, especially those related to California’s new standards.
As California rolls out more rigorous academic standards, teachers often lack the support and resources they need
to effectively implement those standards. Limited professional development around the new standards not only
frustrates teachers, but also limits improvements in teacher practice and student learning. As a result, efforts
to update standards in California’s schools fall short.
To empower teachers, the Better Together partners brought them together to share strategies and tools that are
already working in classrooms across the state. Teachers know best what is working and where they need more
support, so we designed this day of learning to be led by teachers, for teachers.
To facilitate peer-to-peer learning, we partnered with the Edcamp Foundation to host “unconference”-style Edcamp
model sessions at our statewide Summit. Using principles of connected and participatory learning, the Edcamp
model brings educators together to connect on the issues they care most about — teaching and learning. Attendees
build schedules on the day of the Summit, and anyone can facilitate a session, thus empowering teachers to build
on their shared expertise.
We also created spaces online for teachers to take collaborative and shared notes, which captured their
conversations, ideas, and suggested resources throughout the day. We left Edcamp on July 31 with 760 documents
of shared notes from the sessions — a valuable resource to inform teacher support, professional development, and
rigorous standards implementation.
To analyze the data, we called upon six skilled researchers from two of the Summit’s lead partner organizations,
CSU and AICCU. We are grateful to the entire Faculty Research Team for their willingness to dive into such a deep
set of data, and for their thoughtful analyses. We hope this report will drive conversations in California about what
teachers need to successfully implement the new State Standards.
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Faculty Research Team
The Faculty Research Team (FRT) was composed of six faculty members:

Dr. Ernesto Colín, assistant professor in the Department of Urban Education at Loyola
Marymount University, whose research interests include indigenous education,
culturally responsive pedagogy, instructional technology, and teacher education.

Dr. Maria Grant, professor in the Department of Secondary Education at CSU Fullerton,
whose research interests include literacy integration into the content areas, informal
learning environments, and science education.

Dr. Lynn Larsen, associate dean and associate professor for the School of Education at
Brandman University, whose research interests include pre-service teacher assessment,
program assessment, program development, special education, online pedagogy and
faculty evaluation.

Dr. Kim Norman, professor and chair of the Department of Elementary and Bilingual
Education at CSU Fullerton, whose research interests include children’s literacy development
and the professional learning of teachers to facilitate collaboration and inquiry.

Dr. Kristin Stang, professor in the Department of Special Education at CSU Fullerton,
whose research interests include learning and behavior of students with mild/moderate
disabilities and teacher preparation and development.

Dr. Tamara Spencer, assistant professor in the Department of Teacher Education and
the director of the Teachers for Tomorrow Program at Saint Mary’s College of California,
whose research interests include early literacy development, urban education, and
teacher education.
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Executive Summary
The Better Together: California Teachers Summit 2015 was a unique opportunity for educators across the state to
come together to build an organic professional development community. Through 760 Edcamp sessions held at
33 university campuses, pre-K-12 teachers and administrators and other educators participated in collaborative
discussions, sharing their best practices, resources, ideas, and challenges. The participants reported that this aspect
of the Summit was the most beneficial.
A team of six teacher education faculty analyzed the 355 sets of notes taken during these Edcamp sessions. The
research team determined that addressing three key questions would allow for an in-depth review of the notes. The
questions were:
•

What topics did teachers present for discussion?

•

What experiences and ideas did teachers discuss?

•

What resources did they mention?

What topics did teachers present for discussion?
In order to address the first question, the researchers categorized the Edcamp session titles. Through this analysis,
they determined that the sessions addressed a wide variety of topics related to differentiated instruction, special
education/inclusion, collaboration/co-teaching, English language learners, English/language arts, STEM/STEAM,
mathematics, history/social studies, art education, and world languages. Within these discussions, it was apparent
that teachers wanted to also focus on the Common Core State Standards, the Next Generation Science Standards,
and the related Smarter Balanced Assessments. Other topics of focus that appeared repeatedly included technology
(i.e., specific apps, devices, and websites), classroom management, social justice and equity, and professional
development for educators.
What experiences and ideas did teachers discuss?
Through this analytic process, it became clear that most Edcamp session notes focused on classroom practices
related to pedagogy and classroom management. The next-most significant category was centered on technology,
mainly related to teachers sharing websites and apps used in their daily instruction. Teachers also discussed topics
dealing with relationships, whole school practices, and implementation of the Common Core State Standards and
the Next Generation Science Standards. The full report includes more details about what was discussed on each of
these topics, providing a fascinating glimpse into classroom and school practices across the state.
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What resources did teachers mention?
The third research question addressed the myriad of educational resources that were captured in the session notes.
More than 1,500 resources were mentioned relating to professional development, web-based tools and apps, with
various Google applications cited at least 100 times. Although some of these resources were district-specific and
not accessible to the researchers, and some could not verified, the database of resources generated by attendees
provides a rich source of tools for parents, teachers, and students.
Why is this of interest to California educators?
The notes taken during the Edcamp sessions contain valuable insights from a variety of educators across the state.
We learned that educators are deeply collaborative, willing to share their best practices and insights in order to
benefit other teachers, parents, and students. The importance of this sharing cannot be overstated. Even in the age
of blogs, Teacher Tube, Teachers Pay Teachers, Facebook, and other online outlets, the Summit demonstrated a need
for educators to meet face to face to discuss important issues related to their practice. The Summit was a unique
opportunity for educators to have this dialogue and share their insights with others who could benefit from them.
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The Faculty Research Team Process
The FRT began analyzing the data in March 2016. We started with an exploratory analysis, which provided the teams
with pilot conditions to develop a more formalized analysis procedure for the study. This initial stage led to two
important discoveries that shaped the research: 1) In many instances, there was a significant difference between the
session’s title and the data in the notes from the session; 2) For some sessions there were no notes at all. This led
the team to develop these three research questions:
•

What topics did teachers present for discussion?

•

What experiences and ideas did teachers discuss?

•

What resources did the teachers mention?

In the following sections we explain our data analysis processes and outline the findings that emerged for each
research question. We conclude the report with a discussion and recommendations.
Research Question 1: Topics Raised by Teachers
This question examined the topics that teachers raised in the breakout sessions. Two researchers analyzed a total of
760 session titles by looking at the key words and coding them by category. Classifications were based on the actual
language in the titles; we did not use the session notes or infer intentions. Each of the 760 sessions had at least one
code category, 418 titles had at least two, and 126 titles had three.
While the titles varied greatly, many of the sessions focused on a particular student age group, so we coded them to
indicate that. Nineteen groups identified topics as early childhood or preschool, 43 specified elementary education,
32 focused on middle school, and 40 dealt with high school. Multi-age or combination classes appeared in four
titles. Another 28 groups identified the conversation as related to special education teaching and students with
special needs.
The titles revealed broad interest in special education. A total of 64 included differentiated instruction, 25 of them
in a range of grade levels and contexts, 22 specifying special education (e.g., special education topics, disabilities),
and 5 highlighting inclusion. Specific labels (e.g., ADHD [2] and GATE [6]) appeared in relatively few titles. Finally,
seven titles addressed collaboration between general and special education teachers; two of these included coteaching.
Some titles emphasized specific content areas. Topics related to literacy and/or English language arts (ELA)
instruction appeared 64 times. Behind ELA were STEM (48), mathematics (35), history and/or social studies (7), art
education (6), STEAM (art) (3), and world languages (1).
Data revealed that teachers were very interested in discussing standards. Common Core State Standards (CCSS) and/
or Next Generation Science Standards (NGSS) appeared in 125 (16.4%) of the titles. CCSS appeared in 95, either
alone or with the full range of topics, including content areas. NGSS appeared in 30 titles, most often as simply
“NGSS” (17) or in combination with STEM or levels of schooling.
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Titles from 48 sessions revealed interest in pedagogical approaches, including Project Based Learning (25) and
other student-centered or authentic learning approaches (e.g., service learning, inquiry, and personalized learning).
Another 21 titles addressed assessment and included grading practices (5) and CCSS (5) or the Smarter Balanced
Assessment Consortium (SBAC) (6).
The most frequently occurring key word and session topic was technology. A total of 158 titles (20.8%) addressed
technology and/or a device, app, or instructional use. The largest number of these sessions was titled technology or
technology use. Titles with more specific references included Google (classroom and apps) (22), social media (e.g.,
Twitter) (18), and curriculum integration (14). Additional titles included devices (e.g., iPads [5]), gaming (5), school/
classroom programs such as 1:1 classrooms and Bring Your Own Device (7), and pedagogical approaches, including
flipped classrooms (11) and Linked Learning, blended learning, or Problem Based Learning (7).
There were titles that addressed classroom management/environment (47), including management for creating
positive classrooms and strategies for handling disruptive behaviors. Interest in supporting positive learning
environments was reflected in the 33 session titles that included student motivation and/or engagement, with
a focus on increasing student engagement and supporting resiliency and a growth mindset. Finally, bullying
prevention or student conflict resolution appeared three times.
Relationships, in a variety of contexts, also appeared in titles. The 20 that addressed school communities included
leadership by administrators and teachers (5), collaboration among school personnel (6), and funding/grants
through community partners and online communities (8). Relationships among schools, families, and communities
(19) dealt most often with parent involvement (9) and homework (6). Titles also indicated interest in just, equitable
and inclusive education. Twenty-four addressed such topics, including diversity (11), bilingual and multicultural
education (5), culturally responsive/relevant teaching (3), gender and LGBTQ issues (3), bullying (3), social justice
(1) and restorative justice (2).
Finally, there were a significant number (59) of sessions about professional development or learning. Fifteen of
these included the key term “new teachers,” and the titles’ contexts indicated both requests for support by new
teachers and sessions for those who support new teachers (e.g., “Helping first-year teachers thrive”). Professional
learning was not limited to new teachers; 16 titles included teacher collaboration to support learning, collaborative
lesson planning, and general support. In addition, 11 titles included coaching and/or mentoring or professional
learning models such as Edcamp, PLCs, and learning walks.

SUBJECT AREA

GRADE LEVEL

26% ELA
54% Grades PreK-5

23% Math

20% Grades 6-8

22% Science

26% Grades 9-12

21% Social Studies
8% Special Education

*The charts above show aggregate data on teachers who registered to attend the 2015 Better Together: California Teachers Summit.
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Research Question 2: Teachers’ Discussions
Researchers were charged with analyzing the major themes revealed in the session notes and synthesizing the
experiences teachers shared (Research Question 2). The research team did so via a multiple-pass pattern analysis.
We developed codes in two stages. Starting with a subset of the data, we developed codes that were subsequently
applied to the entire data set, revealing the major themes. The following describes the process and findings in
greater detail.
In the first stage of pattern analysis, three researchers independently analyzed session notes from one randomly
selected AICCU host site (n=23 sessions), and the other three researchers independently analyzed notes from one
randomly selected CSU host site (n=30 sessions). The task in the first examination of the data was to synthesize the
session notes. The second task was to group the sessions by theme. These central themes would later be divided
into thirds and merged into codes for the larger data analysis. In the first pass, the researchers identified the
following number of themes in the subsets:
AICCU Subset

CSU Subset

Researcher 1

Researcher 2

Researcher 3

Researcher 4

Researcher 5

Researcher 6

16

17

14

6

11

4

The research team met to present their independent analyses, identify overlap, and consolidate their themes
for coding. We consolidated into five primary codes, listed below. At the same time, we decided to keep several
secondary codes under two of the “Big Ideas” to allow for a more specific coding of the data. It should be noted
that a primary code was assigned to indicate the overarching theme of the response data. The secondary code
indicated a subsidiary theme. In some instances a theme was noted as being both primary and secondary. For
example, data that focused on classroom instruction primarily, but also discussed technology implementation in
an ancillary manner, would be coded as Primary Code Class, Secondary Tech. Data, however, that focused primarily
on technology, such as types of technology, as the overarching theme, was be coded at Primary Code Tech. In some
cases, there were no secondary codes.
Big Idea (Primary) code = Code
Secondary code = Code
1. Classroom = Class

Teacher-Teacher = Rel TT

4. Technology Integration = Tech

Management = Class M

School-Community = Rel SC

5. Whole School Practices

Pedagogy = Class P

Within the School (overall school

(policies, initiatives, systems,

environment) = Rel WS

etc.) = WSP

2. Relationships = Rel
Student-Student = Rel SS

Collaboration = Collab

Teacher-Student = Rel TS

3. Standards = Standards

6. Session that did not fit the
above categories
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In the second stage of pattern analysis, one subset research team was designated to apply these codes to the entire
data set. The data (session notes) were randomized and divided into thirds, so that each researcher would code 118
sessions, pulled randomly from all campuses. We coded each session with primary and secondary codes in addition to
highlighting key terms and keeping notes on the qualitative features of the notes. The subgroup of researchers met at
three junctures to discuss preliminary findings and refine the codes (if necessary). The primary code results were:
Classroom: 129

Relationships: 42

Whole School Practices: 17

Technology Integration: 97

Standards: 35

n/a: 9

The researchers’ secondary-code analysis yielded the following:

Classroom. It became apparent that one area of focus, pedagogy, was dominant with two other areas, classroom
management and technology, being noted to lesser degrees. The 129 sessions coded for the Classroom had the
following secondary codes: 61 pedagogy, 17 classroom management, 16 technology, five relationships, three
standards, one whole school practices, one collaboration, and 25 with no significant secondary code.
Further examination of the data revealed:
•

Primary Code Classroom, Secondary Code Pedagogy: Teachers raised instruction issues related to equity, ethnic studies
and making school relevant. They expressed concern about providing opportunities for all students to learn deeply, as
noted by discussions centered on providing differentiated instruction, fostering metacognition, supporting inclusion/
SPED, and developing best practices for teaching and learning. Additionally, they explored standards alignment and
teaching content, such as science, writing, and art. Teachers were concerned about how technology is integrated into
the classroom (a tertiary code here that also emerged as secondary code, as noted below).

•

Classroom (management): In these conversations teachers shared best practices, first-week routines, and tips for
positive reinforcement. They were concerned about managing specific subjects, such as writing and technology
use, and in sharing student-disposition information and ways to group students.

•

Classroom (technology): These sessions focused on best practices and the sharing of resources, with one
concentrating on STEM.

•

Classroom (relationships): Topics included best practices for English learners and building community
in the classroom.

•

Classroom (whole school practices): These sessions dealt mostly with classroom practices, homework,
websites, other school practices, and parents.

•

Classroom (collaboration): The notes for the one group with this code were limited.
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In summary, conversation notes coded primarily as classroom reveal that teachers have many concerns. They are
interested in finding ways to address Common Core State Standards and Next Generation Science Standards. They
are intent on supporting a diverse population of students by providing a wide array of instructional practices and
opportunities for learning in different ways. They want to make school relevant
and foster strong relationships in and outside of the classroom. Teachers are eager to share ideas for organizing
the classroom, offering best practice strategies, and problem-solving together in a collegial manner. The data and
analyses show that the Summit has created a foundation for statewide teacher brainstorming that can be built upon
in subsequent Summits.

Technology Integration. One of the big ideas that became apparent as we evaluated session notes was
technology: websites, apps, or other instructional technology. We coded 97 sessions as primarily technology-related
and 38 sessions as secondarily technology-related. Often, the notes were simply lists of websites or apps, either with
no, or only a brief, description of how each related to the session title. It was also unclear if the teachers discussed
these resources or simply mentioned them as being useful. For example, in one session coded for technology and
standards, there was a brief paragraph listing concerns about implementing the CCSS and SBAC, then a list of two
websites (tenmarks.com and Khan Academy) with
no description provided.
One set of technology-related resources was related to classroom pedagogy. Attendees cited websites and apps on
project-based learning, digital portfolios, homework, differentiating instruction, student collaboration, Google apps,
flipped classrooms, and the content areas of math, writing, reading, science,
and STEM. For example, one set of session notes provided brief descriptions about how to use Google sites
for portfolios, using QR codes for portfolio documents, setting up a class YouTube channel, and a couple
of other ideas for creating digital portfolios.
Some teachers shared technology-related resources for classroom management, tools for managing preparation
time, and ideas for managing a group of students who are using technology. Recommendations for managing
a class using technology included: making sure students have their account information and know how to use
it, teaching digital citizenship, proper screen use, and keyboarding skills, among others. One session identified
fundraising websites, and two provided resources for teachers using social media.
A total of 11 sessions were coded for both technology and standards. Their notes focused on resources for
implementing the CCSS and SBAC. However, some sessions that had CCSS in the title did not have notes clearly
related to that topic. For example, notes for a session titled “Integrating Technology into Common Core” listed and
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briefly described ideas such as teaching students keyboarding skills, using Plickers (i.e., a means for teachers to collect
formative assessment during instruction), creating and using Webquests, using Google classroom, writing a
PBS grant for tablets, and using student-created videos for problem solving in math.
Technology and relationships were coded together for only one session, and the notes contained only a suggestion about
using Class Dojo to communicate with parents. There were no sessions coded for technology and whole school practices.

Relationships. Schools are ultimately composed of people in dynamic interaction, and the analysis of sessions
revealed discussion about a broad range of relationships. Researchers assigned the “big idea” code of relationships
to 42 sessions, including those that dealt with collaboration of various types. We created five secondary codes to
characterize the relationships: teacher-student (TS), teacher-teacher (TT), school-community (SC), student-student
(SS), and the whole school environment (WS).
We created a sixth secondary code (collaboration) because in their discussions about relationships, teachers
explained numerous ways that they collaborate on their campuses. The first way is horizontally, where grade-level
teachers across subject areas and disciplines collaborate on curriculum and instruction. Teachers spoke about
making the boundaries between subject areas more porous. Second, teachers discussed the value of vertical
collaboration, where faculty members examined and aligned the curriculum across grade levels, citing some
degree of success in student development. Third, some sessions showed how collaboration contributed to a better
school environment. Finally, teachers in some sessions contemplated the possibility of meaningful professional
development centered on collaboration.
•

Teacher-Student: The most common secondary code in this area involved the teacher-student relationship (14
sessions). Notes reveal discussions about involving students in lesson planning or promoting a growth mindset in
youth. The focus on growth mindset indicates that teachers are aware of recent research founded in the idea that
intelligence is not fixed, but can be developed. Through the use of strategies and instructional practices educators
can help students to unlock their learning. Many sessions stressed the need for teachers to be more aware of how the
outside community and home issues affect students academically and socio-emotionally. Teachers must employ safe,
positive, and welcoming classroom practices with respect and support for all students.

•

Teacher-Teacher: Some sessions highlighted how to build professional learning communities on campuses, fostering
communication and community among faculty. A number of sessions underscored the value of peer coaching and
co-teaching models, with participants encouraging peers to take “teacher leader” roles. Finally, several sessions coded
TT involved discussions about the need for supporting first-year teachers as they acclimate to the school environment.
With a community of support, first-year teachers can have a greater impact.

12

Better Together: California Teachers Summit
A report on what teachers said about collaboration and professional learning

•

School-Community: Several sessions were concerned with the relationship between the school and the
community. Sessions with the SC code dealt with topics such as the urgent need to support youth from
under-resourced (low socioeconomic-status) neighborhoods. Many sessions brainstormed ideas for increasing
parental involvement, primarily by outreach that promotes communications (via both traditional means and
technology). Finding different venues is one way to increase such participation.

•

Whole School Environment: Some session notes revealed discussions about relationships generally. Teachers
highlighted the importance of campuses having a unified vision, mission, and approach to education. They
discussed how faculty, staff, administrators, and parents could collaborate to share a philosophy of education
and an ethic of care. In this way the holistic value of every individual in the school community could be viewed
as a fundamental point of departure for the enterprise of education.

Standards. National standards like the CCSS and the NGSS loom large in teacher concerns. As a result, there was
substantial sharing of approaches and resources to meet such standards, and we assigned that code to 36 sessions.
The notes indicated that new standards are shifting entire schools—even the entire profession.
The vast majority of sessions dealing with standards centered on classroom pedagogy, or how teachers can
align their instruction with standards. For example, many sessions outlined the challenges that teachers face in
implementing the standard and the assessments that go with them. Some attendees shared experiences about
entire schools shifting to a STEM focus or a Project Based Learning (PBL) curriculum. Teachers explained how they
address standards through thematic, interdisciplinary, and intercurricular units. Most resources shared in these
sessions involved the emerging PBL movement and mathematics instruction. Also, teachers discussed strategies for
shifting responsibility for the curriculum from teachers to students and ways that teachers can modify instruction for
students with special needs. Standards now focus increasingly on literacy, and that came out
in the notes as well.
Many sessions with the standards code received secondary codes related to both classrooms and technology.
Teachers remarked how standards are shifting classroom approaches, with students obliged to collaborate. They
also reported that curriculum is less discrete and more focused on depth of knowledge with projects abounding.
Students must explain their reasoning. In tandem with shifts in pedagogy that new standards have prompted across
the state, teachers shared how technology has been deployed to support standards integration. Teachers cited
websites, online curriculum repositories, and other resources to address standards.
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Whole School Practices. Though the Whole School Practices (WSP) code was the least prevalent code of the big
ideas discussed at the Summit, the topics are nonetheless important. The code emerged when we encountered
sessions that discussed school-wide policies, practices, and initiatives. A wide range of topics fell under this code,
certainly related to other codes, but we placed it on sessions looking broadly at school policies for the point
of departure in the Summit sessions. Because it was challenging to characterize session topics other than by
presenting them as important discussions of school-wide concerns and initiatives, we have elected to list
WSP-coded session topics here:
•

Bilingual education and dual-language
immersion program implementation

•

School-wide commitment to
culturally responsive pedagogy

•

Policies for “mainstreaming”
SPED students (inclusion)

•

Addressing the opportunity gap

•

School-wide STEM implementation

•

Restorative justice policies for school discipline

•

Relationships among the school,
teachers union, and district administration

•

School-wide homework policy

•

School policies for parent involvement

•

Establishing a PLC

•

New approaches for engaging
professional development

•

Building a positive school culture

Question 3: What Resources Did Teachers Mention?
The notes dealing with these resources varied greatly, from a simple list of resources, to a discussion and list of
resources, to some notes along with a variety of resources not tied to any specific part of the discussion. While it
was often unclear if teachers spent time discussing the resources, they were still included in the analysis. Each
resource was pulled out of the notes, and listed alongside a code for the session location and number, located
electronically, and hyperlinked by one researcher and validated by a second for accuracy. The resource was
checked for accuracy in spelling and title. Any resource that the first researcher could not find was given to the
second researcher to locate and verify. Even with this process, some resources could not be verified. The results
of data analysis follow.
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Across the 25 sites that included sessions with notes, attendees cited a total of 1,547 resources. Some sessions
included no identifiable resources, whereas one included more than 50 unique resources. A few resources were
specific to a district and required district access or were specific to a region or a city. Resources mentioned by
teachers included those that were free, those that were free with cost for enhanced access, and some that required
payment of a fee. Resource types varied greatly and included books, articles, presentations, web-based tools, apps,
blogs, and websites.
Resources identified were those that teachers could use for professional development, with colleagues, with
parents, with students, and also those that could be used by parents, by students, and embedded in lessons and
units. Some web-based tools were for general use (Pinterest, Skype, Google, YouTube, etc.), while others had very
specific uses, often tied to content or pedagogy like teaching engineering or mathematics. Resources mentioned
also included those that might be used by an individual, a classroom, a school and even an entire district and
included websites where teachers could access lesson plans or sites where they could find videos or guidance for
classroom activities. For example, Kahoot!, a web application that allows teachers and students to create, play,
and share learning games was mentioned in 24 different sessions. Applications and products from Google were
mentioned more than 100 times.
Top Teacher Picks
Buck Institute for Education
(BIE): Project Based Learning

Edutopia

Khan Academy

ClassDojo

Geogerba

Nearpod

Code.org

GoNoodle

NewsELA

Common Sense Media

Gooru

Plickers

Edmodo

Kahoot!

Remind
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Conclusion: Discussion and Recommendations
Held at 33 sites, the 2015 Better Together: California Teachers Summit was the largest multi-site gathering of
teachers ever in the State of California, and teachers identified the Edcamp sessions as the most helpful feature
(2015 Summit: Survey Results, Summary Report). The participant-driven nature of Edcamp, whereby attending
teachers suggest, develop, and facilitate the sessions, provided insight into the issues of importance to California’s
teachers. The range of topics is clear from the 760 session titles, and the notes from 355 of those sessions provide
insight into the questions, issues and resources addressed. The vast number of teacher-recommended sessions and
the information gleaned from session notes confirm that teachers are eager to share ideas and resources.
Despite differences in communities and school and district policies and practices in our state, common themes
emerged around standards, students, professional learning, and technology. Common Core State Standards and the
Next Generation Science Standards were of high interest to teachers. They discussed challenges in implementing the
standards and pedagogical strategies that would engage students and meet the needs of all learners. In addition to
sharing practical and professional resources, teachers discussed significant shifts to student-centered curricula and
pedagogies (e.g., PBL) and thematic and curricular integration. Results from the post-Summit survey indicate that
88 percent of the teachers strongly agreed/agreed that the Summit helped to build enthusiasm for implementing
the California Standards. The collaboration and discussions during Edcamp sessions may have been a catalyst for
the increase in the percentage of teachers who reported feeling very confident/confident about implementing the
standards following the Summit. When asked for the one key learning they will take away from the Summit, the
highest number of responses focused on collaboration, followed by the Edcamp sessions and resources.
Analysis of the sessions also reinforces that teachers assume responsibility for the learning and well-being of
all students. The topic of students appeared across the range of session titles and became more apparent in the
analyses of session notes. Teachers discussed ways that they can better motivate pupils, facilitate learning, and
foster inclusive and differentiated learning environments. They discussed English learners and language learning
in the context of the standards and society, and they talked about opportunities and strategies for students with
special needs and the importance of teacher collaboration in special and general education classrooms. These
discussions were themselves professional learning experiences, and professional learning and support were highly
significant topics to the teachers.

Moving Forward
The Better Together: California Teachers Summit will be held annually in the years to come, and will continue to be
led “by teachers, for teachers.” Given the positive feedback from teachers, Edcamp sessions will continue to be a core
component of the day. This year we’re working to engage this network of teachers throughout the year and connect
teachers through online and offline offerings. We have also expanded our growing list of teacher-vetted resources
on our website. We’ve heard from partners and attendees that the unique value of this effort is the opportunity for
teachers to identify the topics important to them and share resources with their fellow teachers. This paper is a first
step to capture this critical information for all those who are devoted to supporting teaching and learning.
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